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Intended Purpose and Use of This Resource 
 

 

The big picture is that, the Virgin Islands is a small dependent Territory whose natural resources are its 

“people”, sun, sand and sea, and it must daily compete against the natural resources‐rich developed, 

developing and under‐developed countries of the world. Additionally, most of those nations are key players in 

major trade and defense alliances, and voting blocks. On top of that, the Territory imports close to 70% of its 

labour force. There are significant risks in all of these variables to be managed by this Territory.  

In light of these precarious situations, coupled with the nation building agenda of the College’s vision and 

mission, the College as a whole must work smartly, tirelessly, swiftly and in synchrony to fully embrace the 

scientific dimension of education, which defines educational best practice in all of its applications. This is 

necessary if the institution is to optimise its levels of effectiveness, efficiency and productivity, en‐route to 

becoming a “leading effective institution of higher education” by international standards. Such an achievement 

bodes well for the Territory’s ability to consistently compete well in a global economy, and exceed our vision of 

becoming the regional college of choice.  

The overarching purpose of the Academic Plan, much of which is who we already are, and what we do, is to 
establish a clear and concise philosophical, theoretical, standardized and operational path and definition of the 
College’s academic enterprise, for quality assurance and control, as well as effectiveness and productivity 
purposes. This resource is therefore designed to serve as a source of reference for all College constituents, 
particularly the faculty, students, staff and administration as it relates to key academic orientations (e.g. 
philosophical guiding principles, academic values, criteria for excellence, curriculum and pedagogical orientations, 
alignment with the Strategic Plan and accreditation standards, etc.). It is also designed to serve as a barometer for 
performance expectations (standards of performance, product through puts and output, etc.). Moreover, it is also 
designed to assure a certain high level of regard and provision for the faculty and staff in order to help motivate 
them to optimal levels of performance and self-actualisation, as well as help integrate curriculum, instruction and 
assessment, as well as the work agendas of the teaching and learning units with those of the support services 
departments and committees.  
 
This Academic Plan is therefore expected to help ensure that all constituents are purposefully working to ensure 
delivery on the same mission, vision, strategic goals, objectives and strategies related to teaching, learning and 
student success along the same philosophical and best practice-oriented lines. This is critical as a significant 
amount of incoming students enter the institution with multiple deficits and challenges each academic year, which 
must be addressed and remedied using the scientific dimension of education (best practice).  
 
Once ratified in an inclusive manner, it is expected that all constituents will familiarize themselves with the 
provisions of the document, and ensure that they deliver on the implementation strategies, and are working within 
the bounds of the Academic Plan, which are considerable. Within a few years of this document coming on stream, 
it is expected that objective reports coming from other institutions of higher learning, employers, managers and 
supervisors will show that HLSCC graduates are indeed proving to be optimally effective in senior institutions of 
higher learning, and the work place.  
 
Once ratified, it is also expected that the various support services and committees will purposefully use this 
document as a guide in the development of their respective work plans in order to ensure that the classroom 
experience and performance of each and every faculty member and student is of the highest possible quality and 
level of effectiveness. It must be the case that there is a concerted effort in place to ensure that the faculty and 
students are empowered to succeed and indeed realise self-actualisation. 
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ACADEMIC PLAN 
H LSVITY STOUTT COMMUNITY COLLEGE 

2015-2018 
 

1. Introduction 
 

As the only public tertiary level educational institution in the Virgin Islands, the core of the H Lavity Stoutt 
Community College’s vision is nation building, continuous empowerment and success of the people and country, 
and preparation of its students for success in the world of work and/or academia. The College takes its mandate 
and incoming student challenges seriously, and is committed to consistently improving on the quality, relevance, 
performance and success of its educational products (programmes and services), and success rate of its 
students. On the support side, the College continues to seek out and find effective ways and means of improving 
its organisational structure, operating systems, programme offerings, and output quality and levels. Relative to its 
core of teaching and learning, in addition to the many successes and name recognition already established 
locally, regionally and internationally, the College’s strategic plan (via Priority #1 Objectives 1-9, but especially 
objective #7) is taking the institution more aggressively into a best practice-oriented direction, which needs to be 
buttressed with clearly articulated philosophical, pedagogical, expected performance standards, output targets 
and orientations.  

This Academic Plan is expected to readily provide constituents, particularly faculty and students with a 
representative snapshot of these types of established orientations. It is expected to help ensure that all 
constituents are continuously working purposely towards the same goals and objectives. Moreover, this Academic 
Plan (AP) is also expected to advance the College’s accreditation gains by providing the College’s teaching and 
learning parameters and expectations in one document, which should help to enhance information distribution and 
pedagogical awareness. The College has invested heavily in its quest to become accredited by the Middle States 
Commission of Higher Education. This AP is expected to help the institution fast track its initiative to ensure best 
practice across all spheres of its academic operations, as a result of helping to integrate the College’s strategic 
plan, with the fundamental elements, and academic quality assurance and control initiatives, which are all 
best practice-oriented and designed to optimise the mission attainment impact.  

That integration process will take some time to reach optimal performance levels and yield the type and quantum 
of results envisioned. However, an effective AP has the capacity to move the teaching and learning improvement 
agenda forward, until such time as all three (agendas) are fully integrated and working to expectations. This is 
important given the current reality that the College is a Government owned institution with an open enrollment 
policy, which poses the challenge of low proficiency percentages amongst its incoming students. For examples, 
based on the College- designed and administered placement test, in 2010/2011 the proficiency classifications 
were very low in reading (36% at level 1, and 11% at level 2), critical thinking (2%), writing (28% at level 1, and 
3% at level 2) and mathematics (23% at level 1. 5% at level 2, and 1% at level 3) (Appendix 1). Additionally in 
2010/2011 and 2011/2012 respectively an average of 53% of incoming students had to take at least one pre-
college course, and approximately 40% had to take both a pre-college Mathematics and English course 
(Appendix 2).  Moreover, student performance data dating back to the periods 2004/06, 2007/09 and 2010/12 for 
both the students on the Tuition Assistance Programme, and those who are not on the programme show what 
appear to be three noteworthy situations:  

a. There exists both negatively and positively skewed bell-shaped scenarios. The data shows the normal 
bell-shaped curve with the distribution of A’s, B’s, and C’s, which account for approximately 66% of the 
grades over the period 2004/20012. There is also a bell shaped curve with the distribution of D’s, F’s and 
I’s, which account for approximately 19% of the grades. Withdrawals account for approximately 15% of 
the grades (Appendices 1 & 2) 
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b. The performance differences amongst the two referenced groups is negligible (Appendices 1 & 2) 
c. Across the three periods there were consistently high percentages of D’s, F’s, and I’s. In aggregate this  

distribution accounts for approximately 20% of the student  population across the three periods 
(Appendices 1 & 2)  

 
While there is a need to better understand the contextual dimension of the data, it is clear that the College has 
some serious issue to deal with relative to providing for students with proficiency deficiencies, and relatively high 
failing grades rate. The College is committed to finding the answers to these challenges with the aid of 
educational best practice. The work of Benjamin Bloom and others, offer much promise as one of the strategies to 
use going forward, Bloom (1984) has found that all students can learn for mastery, once instruction is varied to 
meet the needs of the individual learner, and once students are given the requisite amount of time to learn at their 
respective rates. Bloom also found that it is necessary to develop the total person (cognitive, affective and 
psychomotor), since it is in so doing that humans can be at their respective best states of readiness for learning. 
Given these findings, it appears reasonable and prudent enough to commence work on the College’s AP, and 
ensure that these and other basic best practice-oriented principles are integrated even more effectively into all 
programmes and courses across the campuses.  It is the case that many of the College’s lecturers are already 
integrating many of Bloom’s principles into their daily work, and it is also the case that the College has invested in 
the Certificate In University Teaching and Leaning towards the end of optimizing teaching and learning. That is 
most useful and commendable, and should continue.  

This AP is an off-shoot of the Strategic Plan 2013/2018’s Priority #1, Objective 7, hence it is designed to be in 
alignment with that Plan, hence its expiration period of 2018. It is expected that the AP will be updated and 
renewed when the current Strategic Plan is being revisited and revised. 

2. Relationship Between HLSCC’S Academic Plan and Strategic Plan 

It is not uncommon for an institution’s strategic plan to be guided by an academic plan, and vice versa. In 2013 
the institution’s Strategic Plan 2013/2018 (SP) was developed, ratified by its Board of Governors, and its 
implementation commenced. The College’s SP features a vision, mission, four priorities/goals (Student Learning 
and Success, Financial Strength, Strengthen Community Relations and Assist in Nation Building, and 
Organisational and Management Systems), each of which is complemented by strategic objectives, 
implementation strategies, and measures. The SP also “makes provisions for” the integration of the 
recommendations and suggestions articulated by the Middle States Commission on Higher Education into the SP. 
 
While the Strategic Plan 2013/2018 features four strategic priorities/goals, only the Student Learning and 
Success Priority speaks directly to teaching and learning, the core of the institution’s mandate. For strategic 
reasons it only speaks to teaching and learning in a more general best practice-oriented way. That design made it 
necessary to create a complementary academic plan that more specifically speaks to best practice orientations in 
core educational issues such as educational philosophy, academic specific mission, values, goals, objectives, 
standards, curriculum, desired student profile and outcomes, and pedagogy, amongst other things. This is 
designed to provide college constituents with optimum clarity on what the institution wants to achieve, the 
parameters by which it expects those things to be achieved, and what it expects of its lecturers and students at 
the through-put and out-put levels. It is also designed to inform the allocation of resources for teaching and 
learning, and encourage the development and alignment of other plans (e.g. IT, Facilities, Marketing, etc.) with the 
institution’s educational pursuits. Care must and will be taken to ensure that the Academic Plan’s vision, mission, 
philosophy, goals, objectives, and measures are in direct alignment with all provisions of the College’s Strategic 
Plan embedded into which is the College’s vision, mission, goals and objectives.     
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Throughout the relatively short history of the HLSCC, it has trained and placed a large number and range of 
professionals in the local labour market, which positively impacts virtually all aspects of the community. However, 
there is more and better to be done in terms of proactively identifying and meeting the community’s current and 
future needs through research and ever-improving levels of instructional and learning effectiveness and 
programme offerings. These things are critical to the H. Lavity Stoutt Community College’s realisation of its vision, 
mission, priorities and objectives. It is expected that the College’s AP will add value in these areas as well. 
 
3. HLSCC’S Board Approved Vision 

 
The College’s Board approved strategic plan-oriented vision is to “…. be a regional college of choice for higher 
education and lifelong learning. It will contribute to the improvement of life, a vibrant economy and nation 
building.”  
 
4. HLSCC’S Board Approved Mission 
 
The College’s Board approved strategic plan-oriented mission is about “…providing high quality education and 
lifelong learning that is responsive to changing community needs, a global economy and evolving technology. The 
College’s offerings promote individual growth, economic, social and cultural development.” 
 
5. HLSCC’S Board Approved Core Values and the Academic Plan’s Adopted Values 
 
The College’s Board approved strategic plan-oriented core values are: 

a. Student Centredness- we actively seek to maximize the educational, personal and social development 
of our students by honouring their learning styles and adapting our teaching and learning behaviours to 
meet their unique experiences, needs and goals. 

 

b. Responsiveness- we actively seek to identify and respond to education and training opportunities, using 
community partnerships as a means of enhancing achievement and success on the part of individuals, 
industries and organisations in the local and regional communities. 

c. Respect and Tolerance- we embrace cultural and national diversity, inclusiveness and mutual respect as 
a means of improving the learning experience of all as well as the improvement of the College and 
community. 

d. Accountability- we value personal and institutional investment in integrated planning, assessment and 
disclosure of the performance of the College as well as its students, programmes, structures and 
systems. 

e. Integrity- we encourage the free exchange of ideas and honour our communities in an environment that 
embraces honesty, fairness, personal responsibility and ethical behavior at all levels. 

f. High Standards- we are committed to providing high quality, innovative and flexible teaching and 
learning opportunities for students and employees to succeed in a highly competitive environment so that 
they can value and become effective lifelong learners. 

g. Decision by Data- we value and are committed to objective decision-making based on data and 
information that represents the reality of conditions and the performance of the College in all areas. 

h. Cooperation- we value and encourage team work, resource sharing and internal as well as external 
partnerships as a means of achieving goals of mutual importance to the College, the individual and the 
community. 
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6. Philosophical Orientation 
 

The College recognizes that each student has his/her own learning needs and identity (i.e. knowledge, skills sets, 
learning styles, educational experiences, learning interests, goals and learning rates). The College also 
recognizes its obligation to effectively provide for the holistic needs of each student in keeping with its vision and 
mission, and the needs of the students, individually and collectively.  
 
In these regards the philosophical orientation of the College fully embraces a learning environment that: 

a. is- learner centered,  
b. helps to responsibly shift the onus for learning to students 
c. uses evidence to inform instruction 
d. enables students to learn through their respective dominant learning styles,  
e. enables students to systematically develop their higher order skills 
f. enables students to learn by doing (enquiry, discovery, etc.), and via enjoyable experiences 
g. allows students to have a good working understanding of processes,  
h. empowers students to master learning at the higher rungs of the higher order spectrum, 
i. enables students to directly relate learnt concepts and skills to real life situations, 
j. enables students to obtain the requisite assessment-oriented feedback necessary to continuously realise 

improvement and growth in the academic as well as the other domain areas, and  
individualises instructions where possible to benefit each student optimally,.  

k. Review of syllabi for relevance and currency 
l. Programme Review (at the Department Level/Internal) 
m. General Education Assessment 
 

7. Guiding Principles  
 

While not fully committed to writing in any one document to date, HLSCC’s academic dimension is rooted in 
sound educational philosophy, pedagogy and best practice, and a strong commitment to empowering students to 
establish as strong an academic foundation as possible, prior to moving on to senior institutions of higher learning 
and/or the world of work . These can best be articulated through the following guiding principles, which are rooted 
in Bloom’s Taxonomy and Pyramid of Learning, along with other leading educational theorists and researchers. 
These principles are: 

 
a. Consistency amongst HLSCC’s strategic and academic visions, missions, priorities, objectives and 

measures 
b. High academic standards (internationally pitched) 
c. A focus on student learning and success 
d. Fostering of cultures of evidence-based teaching and learning, excellence, collaboration and cooperation, 

pedagogical innovation, technological competence, and life-long learning.  
e. Students will be “taught for” and “learn for” depth, mastery and creativity, and empowered to learn through 

their dominant learning style(s), and at their own rate as much as possible. 
f. The College will help each student to realize growth and development in all three domain areas (cognitive, 

affective and psychomotor) over the course of the two to three years that he/she is registered in the given 
programme. 

g. The College will provide the help necessary to ensure the development of a cadre of higher order and 
creative thinkers.  

h. The curriculum will be kept relevant to the changing times and needs of the community and its people, 
and integrated to compel student engagement and learning, and the use of assessment. 
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i. Instruction will be best practice-oriented across the board (e.g. integrated as much as possible re: 
curriculum, instruction, assessment, content, and context, and kept active in nature and based in real-life 
situations and projects designed to compel students to engage in learning etc.) 

j. Formative and summative assessment will be used effectively to inform instruction as much as possible 
k. HLSCC will maintain small student/teacher ratios and class sizes, and translate that factor to increases in 

student outcomes and success rates.  
l. Programme and service offerings will be periodically evaluated for effectiveness, community demand and 

subscription, and add or discontinue programmes and services accordingly.   
m. HLSCC will ensure that its students are empowered to become technology natives, and boost their 

marketability accordingly. 
n. Community service, which is necessary to the overall growth and development of the students, will be 

pushed as much as possible 
 

8. Desired Profile of HLSCC’S Graduating Students  
 

HLSCC will continuously strive to enable its students to continuously achieve better grades in all their classes, 
however, the ultimate goal is for our students to master and refine certain work place and life-based competencies 
over the period of their tenure at the institution. These are the competencies that will do much to help our students 
succeed at other institutions of higher learning, and ultimately in the world of work after graduating from HLSCC. 
These are competencies that will have to be developed continually, collaboratively, and cooperatively by all faculty 
and staff that come in contact with the students during their tenure at the institution.  

 
The following is the profile that HLSCC graduates will ultimately become associated with: 

 
a. The ten (10) General Education proficiencies (Written, Oral and Foreign Language Communication, 

Critical Thinking, Quantitative, Scientific and Ethical Reasoning, Historical and Cultural Awareness, 
Information Literacy and Technological Competence) 

b. Highly  effective in the workplace 
c. Creative thinkers 
d. Rounded- intellectually, socio-emotionally and socio-culturally 
e. Life Long Learners  

 
9. Hallmarks and Standards of HLSCC’S Academic Enterprise  
 
At the core of the College’s ability to deliver on its mission is its academic enterprise. The overarching goal is to 
not only meet the demands of the mission but to exceed it as much as possible, towards the end of nation building 
which is also embedded into the vision and mission. This is necessary given that the Territory, whose main 
resource and source of success and sustainability is its people, must daily compete with the entire developed, 
developing and under-developed countries of the world. By optimising effectiveness in the areas listed below, the 
College will hasten its transformation to the status of model institution of learning- by any standard.   
 
The pedagogical standards to attain and sustain are as follows. Each will be defined in accordance with some of 
the main findings from internationally accepted educational research that has been done over the past 4 decades, 
which defines best practice: 

  
a. Learner-centredness:  

Relate learning activities to students’ learning needs and styles, as opposed to rigidly following textbooks 
and the like, Joyner (1996). Place the instructional focus on the learner and his/her learning, ensuring that 
each learner truly learns the given concept and/or skill well enough to be able to satisfy Bloom’s highest 
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level of learning- creating. It is important to reinforce to students that what they are learning is a part of 
the process of preparing them for success in life, by providing examples, Zigarelli (1996), Marten & Kelly 
(1993), and tying the teaching of concepts and skills to the life experiences and environs of students. 
Model enthusiasm for learning, Agne, Greenwood and Miller (1994), and focus on developing higher 
order skills, while functioning as facilitators and coach, Black (1997). 

         
b. Guaranteed and Viable Curriculum:  

Ensure that each student has the requisite opportunity to be effectively introduced to, and afforded the 
opportunity to learn the given concept of skill by the lecturer, Marzano (2003). Adequate time is needed to 
both teach the given concept and skill well, and allow for students of varying learning rates to learn and/or 
master the concept and/or skill, Marzano (2000). In this regard, sufficient time should be allotted to ensure 
that the core content for the given subject and course can be effectively taught. 
  

c. Challenging Goals and Effective Feedback:  
Setting goals is important not only to success and achievement, but also to the effectiveness and 
cohesion of the team, Schmoker (1999). Goals must be clear and realistically challenging (of high 
expectations) and effectively implemented in order to have the desired positive impact on student 
achievement. Reynolds and Tiddle (2000). Ensure that effective feedback is provided in a timely manner 
in order to assure high levels of academic achievement, Scheerens & Bosker, (1997), Marzano (2003). 
  

d. Safe and Orderly Environment: 
In order for lecturers and students to perform at their respective best, their needs to be passion and 
enthusiasm levels need to be high, but that will typically happen only when there’s a business-like 
atmosphere that is free from harm, Lezotte (1991).  Ensure that the learning environment is safe from 
distractions, disruptions, violence and the like, in order to enable high levels of student achievement 
Mayer, Mullens, Moore & Ralph (2000). Further, a safe and orderly environment now also includes, the 
presence of certain desirable behaviours such as cooperative team learning, Lezotte (1991). 
 

e. Collegiality and Professionalism: 
Establish a culture of collegiality amongst the faculty, where respect, and support for each other is only 
surpassed by the level of sharing/collaboration and high levels of professionalism, Marzano (2003), Villani 
(1996), Fullan and Hargraves (1996). Professionalism requires an efficacy that’s grounded in the belief 
that as a faculty member I/he/she can change the institution and student for the better, Peterson (1994). 
Professionalism is at its highest when professional development focuses on subject-matter competence, 
but most especially on pedagogical knowledge, or how best to teach content, Weglinsky (2000).  
 

It is expected that each lecturer will work diligently towards his/her continuous professional development and 
upgrade, and towards developing his/her competence and confidence to optimal levels. The goal of self-
actualisation should be established by each lecturer. Likewise, he/she is also expected to enable each student to 
realize his/her full potential, by using active teaching and learning methodologies, individualizing instruction as 
much as possible, and using assessment (formative and summative) to continuously improve instruction and 
student success.  
 
Given the international nature of both the Territory’s Financial Services and Tourism industries, it is necessary to 
set all student achievement goals at least against international norms. In time we should be aspiring to exceed 
international student performance norms. Each school year rigorous but attainable student and class improvement 
goals should be set, and all attempts made to achieve same. Assessment of goal attainment should be done at 
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the end of each term using statistical means, and strategies adopted as needed in order to ensure goal attainment 
and continuous improvement.  

 
10. Criteria for Excellence  
 
The period 2013/2018 the criteria for excellence are: 
 
Serious level of caring and commitment to teaching and students, as determined by level of: 

a. determination to see all students learn, by finding effective ways to reach students, and being consistently 
available to them 

b. enthusiasm for teaching 
c. conscientiousness, organization, and preparation for class 
 

Intellectually challenging and rigorous, as determined by: 
a. having high expectations of student, and teaching to international standards 
b. ensuring that students learn for depth and mastery 
c. ensuring that student master both content and context, and develop high levels of higher order thinking 

 
Communications with students and relaying of course content, by: 

a. ensuring that all expectations are clearly articulated to students, and clarified when necessary 
b. consistently utilising best practice instructional methodologies, and ensures that the students get it 
c. engendering high levels of student engagement as a result of making learning relevant and fun 

 
Makes a significant positive difference in the lives of students by: 

a. inspiring students to pursue excellence 
b. producing more learning per course by comparison 
c. promoting life-long learning 
d. succeeding at reducing the failure rate in his/her class by at least 4% annually, and/or increasing the 

aggregate GPA of the class by at least 2% annually. 
 
11. Curriculum Imperatives, Including Internal/External Curriculum Alignment (Upper Level Secondary 

and Entry Level Tertiary)  
 
For the period 2015-2018 the College’s curriculum agenda will of necessity be three dimensional in its curriculum 
alignment and renewal focus, which are at the inter-educational, Curriculum Review Committee and classroom 
levels.  
 
The Territory’s education system, is comprised of the pre-school, primary, secondary and tertiary levels, and 
includes both the public, and private schools.  The public, private and parochial secondary schools are feeder 
schools to the H Lavity Stoutt Community College, from whence comes approximately 99% of the College’s 
student body. For whatever reason however, 53% of our incoming students must take at least one developmental 
course (e.g. MAT 050,) while 40% must take at least two (e.g. MAT 050 AND 051), before moving on to take the 
corresponding for credit course (e.g. MAT 108) which is a bonafide tertiary level course.  These data compel a 
collaborative and comprehensive approach to dealing with these entry-level-readiness issues, as well as general 
progressive student performance issues to ensure that all students, especially those that came with challenges 
are empowered to succeed academically and otherwise. The data also compel collaboration between HLSCC and 
the Ministry of Education and Culture, and Department of Education relative to addressing this problem at its root.  
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Additionally, while the data provided in appendices 1 and 2 show a moderate bell shaped curve as it relates to 
student grades distribution of A-s, B-s and C-s (2004 to 2012), there is also a second bell shaped curve that 
shows a high percentage of F-s relative to the other bell curve’s apex. Student-related variables likely figure into 
this equation and must be studied and addressed, so must the likely relationship between the data and curriculum 
alignment, and/or the effective integration of curriculum, instruction and assessment at the College.  Such issues if 
not arrested will likely continue to undermine efforts made by the College, via its Strategic Plan, the Academic 
Plan and other related plans designed to assure optimal levels of student performance, outcomes and 
effectiveness.  While the data could suggest a problem that goes well beyond the bounds of curriculum, until an 
objective assessment of the phenomenon is done, this AP will limit itself to curriculum alignment issue between 
the upper secondary and entry level at HLSCC, as well as lecturers’ curriculum design practices at the classroom 
level, and the College’s curriculum’s integration with instruction and assessment. Given that the College does 
have a sound guarantee and viable curriculum system, Curriculum Review Committee, and curriculum in place, 
this aspect of the curriculum equation will not be dealt with here.  
 
Framework for the Internal/External Curriculum Alignment: 
 
In dealing with the entry level issue many students experience upon arrival to the College, a clear and effective 
curriculum and pedagogical improvement linkage would need to be established between the curriculum, 
instruction and assessment-oriented professionals of the public and private secondary upper level professionals, 
and their counterparts of the College.  The curriculum and pedagogical works that are required at this juncture 
should include, but not necessarily be limited to:  

a. Sharing of as many of the College’s relevant programme and course-oriented outlines and learning 
outcomes with the secondary level team as possible in the first instance, for review and reflection 
purposes 

b. Sharing of as many of the relevant secondary level’s syllabi with the College level team as possible, for 
review and reflection purposes 

c. Joint meeting with all parties to establish a plan, framework, and system for a series of discipline-specific 
curriculum adjustment work sessions. The plan should speak to a number of areas of concern, including 
but not limited to: 

 Philosophical orientation (best practice-oriented) 
 Desired output re: the competencies that graduating seniors are to possess at both levels (re: 

meeting the individual’s and the country’s developmental needs) 
 Curriculum structure/format (re: best practice and effectiveness) 
 Integration of curriculum, instruction (along the lines of Bloom’s Taxonomy), and assessment 
 Curriculum implementation and improvement expectations, especially at the school and 

classroom levels (re: content sequencing and pacing at the instructional level, and content 
refinement) 

d. A series of workshops that addresses the effective integration of curriculum, instruction and assessment 
“for” and “of learning,” drawing on facilitators from amongst the ranks of the College and partner 
secondary schools for the most part 

e. Establishment of work schedules for the various disciplines, and the formal commissioning of the system  
 
Guaranteed and Viable Curriculum Design: 
 
Beyond the inter-educational levels approach to improve curriculum alignment, thanks to the Curriculum Policy 
and effective Curriculum Review Committee and process, the College has a well-developed curriculum that 
contains strategic and prioritized learning goals and objectives, along with clear, rigorous, and measurable 
learning outcomes at the programme and course levels, which is in keeping with the findings of Reiser (1994), 
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Branch (1994), and Byra and Coulon (1994). Moreover, the College employs a systematic, rigorous and inclusive 
system of curriculum development and renewal that relies heavily on lecturers to maintain and grow the 
effectiveness of the institution’s curriculum regiment. The quality of the College’s curriculum products are well 
substantiated by the level of acceptance of HLSCC’s credits by a growing number of prestigious articulation 
partners throughout the Caribbean region, Canada and USA.   
 
Framework for the Classroom Curriculum Design: 
 
However, at the classroom curriculum design level, it may be useful to ensure consistency across the 
programmes, courses and campuses as it relates to faculty’s direct involvement in curriculum implementation and 
improvement matters. This is important as a strong correlation has been found between a student’s knowledge 
and experience with content, and the type of sequencing, presentation and pacing of that content in the teaching 
and learning process, Whitener (1989). It has also been found that teachers frequently abdicate their responsibility 
of sequencing, presenting and pacing of curriculum content to the textbook’s design, Farr et al. (1984 pg. 107), 
Stevenson and Stigler (1992) and Stigler and Hiebert (1999).  Moreover, Venesky (1992) found that textbooks are 
generally not organized in ways consistent with known practices of learning. In these regards, it will be useful to 
ensure that these variables are accounted for, at least to the points of:  

a. Using objective means to determine the extent to which lecturers are sequencing, presenting and pacing 
content in accord with known practices of learning 

b. Using objective means to determine the extent to which lecturers are integrating curriculum, instruction 
and assessment on an on-going basis 

c. Providing the requisite workshops and/or other developmental opportunities to heads of departments and 
lecturers regarding curriculum sequencing, presentation and implementation at the classroom level 

d. Monitoring progress in the area of effectively sequencing and pacing content in the learning process to 
ensure that students are “getting it” to the extent that they are able to perform at the top of Bloom’s 
learning pyramid (creating), and  

e. Rewarding the desired performance and behavior whenever it is identified in the work of the given faculty 
member 

 

12. Pedagogy        
 

 In light of the relatively poor entry level, and on-going academic performance of too many of our students, it is 
necessary to establish a sound learner centered educational environment. In addition to what’s being done to 
identify each given student’s educational acumen and needs, and ensuring that each is placed and challenged 
sufficiently, in the absence of transfer records, it will be necessary for lecturers to know the dominant learning 
styles, strengths and weaknesses of each student, and facilitate and coach through those strengths.   
 
Students must daily be provided with learning rich, relevant and blended learning experiences, spaces, and 
opportunities, thorough their respective dominant learning styles, in order to drill down into the various concepts 
and skills as well as “create” as is dictated by Bloom’s revised Pyramid of learning. Student engagement in 
learning is expected to continuously improve to the level where they are consistently having opportunities to 
understand content as well as context, and learn how to work individually, collaboratively and purposefully with 
others. Students should receive the requisite assistance necessary to ensure a true and lasting brand of learning, 
where higher order skills, technology and the other general education proficiencies are developed to optimally 
high levels through the reinforcement principle across the courses, and effectively integrated into virtually all 
teaching/learning experiences, as required by the General Education programme. Lecturers will be expected to 
creatively allow for the integration of the many available IT devices into the teaching and learning environments in 
order to both facilitate learning through a variety of learning modalities, as well as allowing them on-going 
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opportunities to work with the latest technology, which they will need to master in order to excel at the higher level 
of tertiary learning and in the workforce.  
 
Learning outcomes must be clear, rigorous, and reasonable in order to allow for learning for depth and mastery, 
and every effort made to ensure that the students achieve the outcomes. Programme and student achievement 
goals should be established commensurate with the learning outcomes.   
 
Best practice is to be followed in all cases related to teaching and learning. While there is a correlation between 
content knowledge and student achievement, there is an even stronger correlation between “pedagogical 
knowledge and student achievement”, Weglinsky (2000). It was also found that the degree of pedagogical skill 
may interact with subject matter knowledge to bolster or reduce teacher performance, Darling-Hammond (2000).  
The College is therefore encouraged to invest as much as possible in professional development for lecturers in 
the content area, and especially in the pedagogical knowledge areas, and also in ensuring that there are effective 
evidence-based accountability systems in place to continuously measure and improve student outcomes and 
lecturer competence. Lecturers are also encouraged to invest in their own continued professional development 
where possible. 
 
Pedagogical Imperatives: 
 
A few critical things that need to be present in all effective instruction are: 

a. Establishment of learner centred educational environment that responsibly places much of the onus of 
learning on the students, where students are included and actively involved in: 

 Taking as much responsibility for their learning as is possible, e.g.: 
o assisting with the construction of rubrics,  
o selection of assignment options, etc.  

 Objectively determining the learning style and intelligences (Garner, 19__) of each student, and 
use that modality to teach the given student through 

 Going the extra mile to ensure they all learn and produce up to their respective potentials 
b. Following the principles of Bloom’s Taxonomy and revised Pyramid of Learning 
c. Utilisation of active and critical thinking-oriented teaching methods as much as possible, and ensure that 

the principles of Bloom’s Taxonomy are well-integrated into teaching and learning in each class 
d. Relating the teaching of concepts and skills to the natural experiences and environs of the students as 

much as possible, and making learning fun 
e. Utilisation of educational technology to provide for all types of learners (auditory, visual, kinesthetic and 

any combination of the three) as much as is practical  
f. Reduction of rote teaching and learning to a minimum 
g. Utilisation of rubrics to help students to responsibly take ownership of their learning and self-assessment 

of work done 
h. Utilisation of a range of assessment means to optimise validity and reliability as much as possible  

 
13. Assessment 

 

The College is well along the path of establishing a highly effective culture of assessment in teaching and 
learning, both in the institutional and student learning realms. For the most part faculty has done a good job 
assessing student performance, and this is commendable. The goal is now to continue to build on the foundation 
to empower faculty as a group to master student performance assessment, from design and development of 
assessment instruments to their effective use, to analyzing and reporting on the findings and recommendations to 
the use of the data to improve instruction and student performance generally. It is therefore expected that all 
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faculty will indulge in using multiple assessment initiatives and modalities to assess students’ work, and provide 
the students with the relevant feedback in a timely manner.  
 
It is imperative that multiple sources of assessments be used to measure student performance and progress 
relative to any given concept and/or skill. The list of direct and indirect assessment tools available to lecturers to 
draw from in the assessment of student-performance includes, but is not limited to the following: 
 

 
 
 
 
 
 
 
 

14. Professional Development (Faculty and Staff)  
 

 
14: Professional Development (Faculty and Staff) 
 
The College currently does much to help with the continuous professional development of the faculty and staff, 
which is enshrined in the institution’s study leave policy, as well as its decision to add the Centre for Teaching and 
Learning which exists to constantly identify professional development needs of the faculty for the purpose of 
providing the needed training.  However, given the entry level placement testing-related issue, it may be 
necessary to seriously consider the following three areas of concerns: 

1. Expedite the offering of the CUTL programme to cater to adjuncts. This is critical since adjuncts 
comprise more than half of the College’s faculty role, and many are not trained teachers, which likely 
presents serious pedagogical knowledge challenges, coupled with the stated needs of the students. 

2. Offer a series of professional development opportunities, especially for adjuncts, in the areas of 
identifying learning styles, and catering to student needs via their dominant learning styles. 
Workshops will also need to be given in lesson planning geared to ensure learning in the context of 
Bloom’s Taxonomy and differentiated teaching and learning. 

3. Offer a series of professional development opportunities for heads of departments and assessment 
coordinators for the departments relative to reflective supervision (re: observations- the posing of key 
questions that help lecturers think through their instructional decisions), Blasé, and Blasé (1998), and 
professional development opportunities for lecturers that focus on data-driven areas of need, 
Weglinsky (2000). Also afford at least one deserving worker from a given department an opportunity 
to attend a major conference that’s directly related to the individual’s regular duties annually, 
Weglinsky (2000). This can be done on a rotational basis initially. In time to come, this could be 
modified to offer a deserving individual from each department the opportunity to attend a major 
conference each year. Alternatively, the possibility of bringing such events to educators locally should 
be investigated, as that approach will afford virtually every educator in the Territory opportunities of 
life times.  

14, Professional Development (Faculty and Staff) 
 
The College currently does much to help with the continuous professional development of the faculty and staff, 
which is enshrined in the institution’s study leave policy, as well as its decision to add the Centre for teaching and 
Learning which exists to constantly identify professional development needs of the faculty for the purpose of 

Direct:  
Qualitative and quantitative, and Formative and 
Summative: 

 tests, quizzes, oral; presentations, role 
playing, case studies, portfolios, role playing, 
research projects, simulations, observation, 
labs, projects, capstone courses, embedded 
questions, industry certification  
examinations etc. 

Indirect: 

Qualitative and quantitative, and formative and 
summative: 

 Survey data (graduating students, and 
alumni and employer), data obtained via 
project fairs and exhibition, information 
from advisory committees  
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providing the needed training.  However, given the entry level placement testing-related issues, it may be 
necessary to seriously consider the following three areas of concern: 
 

1. Expedite the offering of the CUTL programme or workshops to cater to adjuncts.  This is        critical since 
adjuncts comprise more than half of the College’s faculty role and many are not certified teachers, 
coupled with the stated needs of the students. 
 

2. Offer a series of professional development opportunities, especially for adjuncts, in the areas of 
identifying learning styles, and catering to student needs via their dominant learning styles.  Workshops 
will also need to be given in lesson planning geared to ensure learning in the context of Bloom’s 
Taxonomy and differentiated teaching and learning. 

 
3. Offer a series of professional development opportunities for heads of departments and assessment 

coordinators for the departments relative to reflective supervision (re: observations – the posing of key 
questions that help lecturers think through their instructional decisions). Blasé and Blasé (1998), and 
professional development opportunities for lecturers that focus on data-driven areas of need, Weglinsky 
(2000).  Also, afford at least one deserving worker from a given department an opportunity to attend a 
major conference that’s directly related to the individual’s regular duties annually, Weglinsky (200).  This 
can be done on a rotational basis initially. 
 

In time, this could be modified to offer a deserving individual from each department the opportunity to attend a 
major conference each year.  Alternatively, the possibility of bringing such events to educators locally should be 
investigated, as that approach will afford virtually every educator in the Territory opportunities. 
 
15. Recognition & Reward  
 
There is a need to objectively and clearly define HLSCC’s concept of excellence in teaching and learning, 
independent of peer comparisons, as the basis of a fair, objective, effective, and transparent reward system, 
Meece and McCloskey (1997), Stevens and Slavin (1995). The basis of the system of recognition may be 
judiciously tied to student achievement, Gottfried and Gottfried (1991), using valid and reliable baseline data to 
help establish the relative degree of aggregate student gain. The support staff should also be similarly recognized 
and rewarded for their respective contributions to student success and achievement.   
 
In recognition of exemplary performance by the faculty strive to establish an effective recognition and reward 
system as soon as possible. High performers should be made to feel appreciated, rewarded, and inspired to work 
even more towards self-actualisation. The works and examples of the high performers should be used to help 
other colleagues to better understand the targets, standards, and possibly be inspired to higher levels of 
performance and achievement.  

 
16. Academic Plan Goals, Objectives, Strategies and Measures Infused into the Strategic Plan 2013/2018: 


